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REHABILITATION ASSOCIATE TRAINING 
FOR EOTLOYED STAFF 

'^ MODULE t RA-6 Increasing Existing Behaviors 

^DESCRIPTOT-S ; ahang^g mvAAomn^n^, /LgAM^oH.am€^g 
■ a£4.eKLt aom£Uiom, AMt^ac^oK aond4M.OhU, 

OVERVIEW : The purpose of thlg module is to acquaint 

the staff person with methods of increas- 
ing behaviors In clients which do not occur often enough 
or fast enough* Basic strategies will be reviewed in 
the text. Supervised application of the techniques will 
be provided by the Instructor, 
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Write a program for increasing a behavior in a 
lillent. 



1 
I 

■ /-J 
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etermlna specific environmantal changas naeded 
to inc'^aasa given target bahavlo^^s. 




Identify procedures being used to increase specific 
argat behaviors. 
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i^lVALUAT^ON 



1 



Wrlttan tsat. Will be given a deacrlption of a low 
fraquancy bahavior and enough information to datar= 
mine problemB with conditions surrounding the beha- 
vior. Must resolva these problems and include other 
appropriate considerations for increasing the baha= 
vior . 



|Written tast. Will be givan a description of targat 
behaviors and respective anvironmantal conditions 
^hich naad changed in soma respect * 



Written test. Will be. given descriptions of bahavlors/ 
|procedurea| must identify procadures illustrated in 
'the situationa . 



The f^oJULomMQ m^2JUMJL aoyitaMu qae^tioM 
th/LOugkou^, Vou wjttfcd fa£ mjLoJi moK^ JLLkzZy 
to ^mmboA th^ Anio^cM^on you yo^Wt 

book M you Amd^ J£ you aan't ^mmboA 
th^ OMW^, go baak and K^-KQ^ad thg. p^aaerf 
4.ng 4£a^on, Vou aan akzak yoLUL cmAwg/u 
by ^zvMmZng the. mateJUcUt^ 




Luck 
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Jhera are f^OUJi sltuatlona that you may ba confronted 
with as a staff person i 



Mil 



life r/K 1 



1 
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A client may do a behavior too often (the be= 
havlor needs to be Azdua^d OK oZm^naZgd) , 

A client may not do a bahavior often enough 
(the behavior needs to ba 4HCAZMad) , 

A client may not do a bahavior at all (the 
'behavior naeds to ba ^ight) , 



A client may do a behavior appropriately (the 
^bahavior neads to be mcUyitcUn^d) , 



you feaue a cZi^ni who somo^tmu 
b/iMhu h^M kaM.^ oK ^om^unu 
4me.p6 th^ itooK^ ok wfto hoM good 
and bad day6 on th^ Job; thMh 
moduZz AJi £0K you! 




Is module deals with the second of these situations 
. a client sometimes does a bahavior (so you 
know s/he has the skill) , but the behavior does not 
occur often enough. 

11 * 
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There are basically two approaches you can f.aka to in— 
creaee a bahavior {you*^ mnt to do boih) t 



A 



One approach g/jcurs baf ore the bahavior (oJl 
OH^ecedaji^) j you c/iojige the, ^v^omri^yit to 
make the bahavior more likely to occur* 





B 



One approach occurs after the behavior {a (LOH 
4equ£nae) " you /LoMn^oAaQ. the bahavior to maka 
it more llkaly to occur in thfe future* 




Behavior 



GIVEN Tim 



before 



Arranga the environment 
to optimize the occurrence 
of the behavior* 




after 



Reinforce the behavior 
to Increase its like- 
lihood. 




behavior 
increase . 
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The first approach has to do with looking at the environ 
ment In which the behavior is to occur ^ Rather than 
searching for complex solutions^ behaviors frequently 
do not occur often enough simply because the environ-- 
ment interferes with them. Fo/i exa/np££^ there can be 
many distractions in any environment that make it diffl-- 
cult to perform a given behavior* 

Environmental conditions can actually be broken down 
into three areas > 




Client conditions 




Inscructor conditions 




|Speclf ic environmental conditions • 



1 2 
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Some clients are easily distracted and do not work well 
aTOund other people or noise* A very simple solution 
to this problem might be to MOVE THE CLIENT TO A qUIETER ^ 
LESS CROWDED PLACE . This could be the first step in a 
behavior change program* It might work like thls^ 

IMove Lynn to an individual room to complete her 
circuit board* 




Move Lynn to a quiet corner of the regular work 
room until criteria are met* 



Move Lynn to within ten feet of the regular sta^ 
tion and meet criteria* 



Return Lynn to her regular place* 



6tQ.p6 4Ji the. pKognam do^prndUnQ on Lynn' 4 
n^ed&. The. feey i6 to moue stovoZy, m£a€- 
ing tlie. ^LitejUa Zn ^ach mv4JLomn2.nt and 
go4Mg baak to add 4Mt2JW}Q.dAjat€ 6t2.ph Z£ 




HUNGER is another conunon competing atlmulus in addition 
to NOISE and PEOPLE that may interfere with work. It is 
difficult to work when your stomach is growling, it is 
also difficult to work when your eyes keep falling shut, 
^o, LACK OF SLEEP may interfere with performance. If 
you suspect one of these problems, perhaps mealtimes 
can be altered- or snacks arranged. An earlier bed time, 
or getting up later, may be the answer. 
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List 4^ 
competing 

stimuli that 
may interfere 

with work 

1 
2 

3 
4 



Sometlines a behavior is difficult lecause the setting is 
not organized as well as it could be. Sweeping the 
kitchen is more difficult and less likely to happen if 
the broom is in the garage and the dust pan on the porch ^ 
than if all the equipment is in one place in the kitchen, 
A client who has to use tools from several different lo- 
cations will probably have trouble* The client who 
packs boKes with items from several different locations 
will probably do it slowly. Therefore^ another aspect 
of thn environment to look at is the organization of 
the materials. 




be made to increase behavior when ELIMINATING COOTETING 
ST J rlULI doesn't seem appropriate; " ™ — — 

^ 18 



What are 2 
Ways to make 
behavior 
more likely 
to happen ? 
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Someciines clients really don-t know what you want them 
to do* PeA/iapA the Instructions are unclear, P€Ah€LpS 
you have fallen into the trap of expecttng the client to 
know what to do, when in fact he does net know. It may 
be chat all you have to do Is tell the client what to 
do* People with any sort of language skills need to be 
INFORMED OF THE CONTINGENCIES IN CLEM, CONCISE, AMD 
CONSISTENT L^GUAGE r That is, they need to know what 
you want them to do and what they will get for doing it. 




AND IF a third says^ "Joe, tdjno. to ^tajtZf" 



the client may not understand what is expec'- 
ted* A standard cue must be chosen and used 
CL0ii6^t^}itZtj (at Iftast in the beginning) for 
each client* 




This is another simple environmental change ^ in addition 
to ELIMINATING COOTETING STIMULI and ORGANIZING THE 
MATERTALS that can make a difference In the rate of be^ 
havior . 

8 
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These antecedent solutlona ar^j often the easiest* * , 
and yet frequently are not considered. Quite often ^ 
these changes alone will have the desired effeet on the 
behavior* 



Do you 
understand 
changing the 
environment ? 
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Does this 
occur before 
or after 
the desired 

behavior ? 
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What 3 
general 
categories of 

conditions 

should be 
looked at ? 



so aasy and chaau to ^.^ =n«se solutions are 

before tha heav?^a«l5S^" liTx^*"*^ ™" ^« considered 
into the plctu«. RllNFORCElffiNT Is brought 



If a client does a behavior , but not often enough ^ and 
environmental changes either don't work or weren't pom- 
slble, M^o^ aan you do? Use a relnforcer, that's what I 

A reinforcer Is a STIMULUS (a thing or activity) that 
FOLLOWS a response and INCREASES THE QGCURR ENCE OF THAT 
RESPONSE IN THE FUTUR5 . ^' ~^ "^^"^ ^ 



Simply stated J this Tneans people are more likely to do 
something if that something is followed by a good thing. 



SR 




Good job ! 
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Define 
reinforcer 
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The trick (plus a few other things to be es^lainad 
later) is basically to find out for each client what ±b 
reinforcing to ifeem (since different things are rein- 
forcing to different people) . 
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strategies for doing this include: 



1 

2 



Ask the client Cthot' A 6AJT]plZ'-hut only if what 
they choose does function as a reinforcer,) 

Ask someone who knows the client Ctiiat' A aZ^O 




See what the client chooses when given options. 



4^ 



Most hnponZco^tJLiJ, try some things (including 1, 
2, & 3 above) and see what happensi A stimulus 
is only reinforcing if the behavior increases! 




/i£ mHhJjiQ io^ pmnut 
on 6omz othoA boJiay^oK? 




How do you 

know if 
a stimulus is 
a reinforcer ? 
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L stimulus that Is a relnforcar for one program may not 
unction as a reinforcer In some other setting* A stii,. 
lus that you want to serve as a reinforcer always has 
o be tried in every new situation* 
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Activities that may function as 
thing the client wishes to do* 
are 



reinforcers can be any- 
Some common activities 




some 



Sometimes things such as bo^JjiQ aZon^ or beA^ng ^4Jtli a pa/i- 
tA^auZaA pM^On can function as a reinforcer* Do not 
overlook the possibility that ^le cJimiaQ. to m^k can be 
a reinforcer (especially if the client gats paid). Also 
ko^pAJig could be a reinforcing activity for 

people. 



ACTIVITIES 



ACTIVITIES are usually easy to use and most require 
little effort on the part of the staff to Implement, 
They are usually activities already available to the 
client. They just need to be rearranged so he does 
what you want before he gets to do what he wants. They 
are very normal* We all operate on this kind of system. 
You go to work before you play on weekends* You do 
your dishes before you go to the movie* 

33 



TANGIBLE ITEMS that may be reinforcers inalude 




or perhaps the ma^znAjCil to do a aeJt^aAn job. If they 
are items the client already is gectings it is a slmpl 
matter to rearrange the situation so she gets what she 
wants after she does what you want, 

TANGIBLE 
ITEMS 
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The lasr category we are f --in* to talk about Is SOCIAL 
REINFORCE^ETT . This is th ^ k^po^^t, Z^lo^t to doMvOA, 
mo^i nOhmaZ^ and ZzcLht Jji^uaZvo. reinforcer available i 
and for inany clients ^ the most powerful* 




This attention can be verbal, like praise statements , 
or even critical statements^ It can be physical like a 
touch on the shoulder or a pat on the back; or, in rare 
cases, physical abuse* It can also be more subtle like 
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This attention can come from you, the staff meiiierj or 
from the client's peers* 

When using praise statements as relnforcerSs you can 
facilitate learning by being specific* '*Voa got. th^ 
6o£t tliz AA^ghi hoto.^" gives the client much more in- 
formation about what you want than, "Good jobl^* There 
are lota of ways to say "Good Job 3" (see p* 36-7), By 
making different statements ^ you may be able to relieve 
some of the boredom In doing repetitive tasks* 
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P/Loi^Q. may -cncAeoae bakajjJjoK. 




The biggest problem with social reinforcement is often 
any type of attention works. Thus, so-called negative 
attention may be Just as effective at Increasing a beha- 
vior as positive attention* Criticizing a client for 
getting out of her seat may very well Increase getting 
out of the seat behavior* Explaining why it is wrong to 
argue or fight may increase fighting* Long explanations 
of why any particular behavior ia wrong and shouldn't be 
done 5 are very likely to increase the undesired behavior 
Remember s AJiZeMt. doun^t aOLLyi^! Just because you want 
to decrease getting out of seat does not mean it will 
happen. If you attend to the behavior and it increases, 
then you have reinforced the behavior in spite of what 
you set out to do* 



3 3 
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^2. I'm pfioad oi the. my yofmMM 
, "^'^^ ^^^^ 




" ^-^-99 ways 



^^fe 95. i'oa ^eaUy mafee my job ian. ^ 
<^ TERRinC! 9g. 0.ae mo^te *ime and you £i Haue . 

^„„fPti lQ.aM.vUn3 
go. SENSmONAL. 16-_ 



• 73. you V »- 
19. Ugh.t onl upAH ^<^PP'^' . . ^^-^^r 

- 97. yoa'ue juAt about ,naJkA^^ ^ 

'38 



55. i'ou aae uwy good ai i/ia*. ' do .it ba.tta.t. 

45. WOmERFULl , 35. ExmMi] fUQh:cl 

St. Thot'^ w'i^o^ ^ 96. I'm uwy P^ad oi ijaa- 

6, Congmtula.tiorL& 1 _ , MommbeA^H- 

Ql. Good iw"'- - , 

7 7 Keep •t'^- ^'^l- ( 

24. Good iob. [name, o i itu.dznZ] I % 

jL, ^ ^ mM 29. wow/.' 

1^- Couldn't liaxja done. U b<maA nmUi. 

^^• 63. T/iatU tiie. A-tg/i-t weii/ Ao do it. 

^ faaak whm ijou mfik tUm that. 

^''•f 52. THAT'S C-ti 

, , . ^"""^ ''^ 'mfc. 

^. i'oa /L£ do.uiQ Urnl ^3Q^ ^^ap yp good mnk. 

99 you mu4t fiwe baen P'^^c^t^ff'lap ^„ ^y^^^, 

. ' 39 





Co^t. is important to all administrators so it has to be 
a factor* Crafts may be effective ^ but can get expensive 
So can movies 5 bowling or trips to town. Cost can also 
mean cost in terms of staff time* special events or 

outings usually have to be chaperoned ^ and may be coatly- 



ASE 

A trip home may be a powerful reinforcer, but perhaps 
you can't deliver it because che family doesn't want the 
client home now* Sex undoubtedly would be a powerful 
reinforcer, but the law usually makes this Impossible* : 
Some things may be possible , but Just more difficult to 
deliver, 

FoK £xawp£e, £ood ^ mo4£ dlil^aiM to dolAJUQJL than 

41 Si 
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I^ti^u^^VEHG^^ refers to how much the relnforcer inters- 
rupts the ongoing behavior* Food, for eKample, has to b 
eaten before the behavior can continue; therefore j it la 
intrusive, A long verbal praise statement may interrupt 
not only the target client, but others nearby. 




Finally s the concept of nOAmcLtlza^tLon has to be consider- 
ed. The word "normal" means "common." What do people 
in the real world usually receive for the response that 
is being increased? It is not normal for adults to re- 
ceive bits of food for doing something right* A lot of 
nraise is also not normal* A pay check is normal* 



There is only one reason to choose a reinforcer that la 
Intrusive, expensive^ difficult to deliver, or not normal. 
This reason is that it is the only stimulus that's been 
found to work^ For example, a ^km Q^aonomy meets none 
of the four considerations. In terms of staff time and 
administration money, it is costly. It is very Intrusive 
and not normal. However, it may be the only way to solve 
a collection of problems with a group of clients. There- 
fore, it may be the legitimate method of choice. This is 
acceptable as long as it is viewed as an intermediate 
^^^^l ^® final solution. The token needs to 

be pha4^d out to another reinforcement system as soon as 
possible. 



Ji you LUe. an e^xpsMAjj^^ ^tm^^ue^ 
dL£^ZaLM to deJLwQjL ok abno/maZ 
KQj.nion.aQJL, you muMt plan to pha^e. 
^ out ASAP I 
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DELIVER IT FAST I If ±t is food. It may need to be 
put directly into the mouth, the fastar the better* 
The more inmediately the reinforcer ia delivered , 
the more direct the association between the correct 
behavior and the consequence. The general rule is, 
"the. ZoweJL £uncM.on4ng th^ poMMovi, the. mon.z ^um^dL- 
O^e i/ie ^ein^O^ce^ ha^ to fee*" The space can be 
bridged by language for the higher functioning 
people. 





miN OUT REINFORCEMENT GRADUALLY - Start by giving 
the reinforcer after every correct response. Then 
^for every 2 or 3 correct, then for every 6 or 8, as 
the client gets more and more responses correct. 
It 4Ji not noHmat to ^ece^ue a ^oAMioha^A £o^ zsjmy 
ao/tJiZct ^Upome.. Therefore, thinning is a neces= 
sary step to normalcy. This must be done gradually^ 
however i because if too much is expected for too 
little too soon, the behavior may decrease or stop. 
As the reinforcers you deliver are faded out, the 
reinforcers in the natural environment will start 
to maintain the behavior. 
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PAIR IT WITH PRAISI 



ince social relnf orceinent is 



the aaslest to deliver, most normal, least intru— 
sive reinf orcement , the final goal should be for 
the client to respond for socials (excapt for IS'- 
gitlmate paychecks, of course)* The best way to 
facilitate this la to a£jm.^6 gZv^ a 6qcamZ xtong 
lAJA^h M^o^eu^ otheJi 6tAjmuJtuh you oAe uaamq. As 
you start to thin out the other reinforcer, you 
still have the social to maintain the behavior|j^^ 




4 



WATCH FOR SATIATION ^ Sometimes a stimulus that was 
working fine as a reinforoer seems to be losing its 
ef f ectivent'^ss because the client has become tired 
of it. We all could get tired of ice creffln or 
latch hook or TV after long enough exposure to it, 

a pWQHim haub faeen mnMng and p/wg/LO^s 

^uddQ.rULy dH.op6 o££g ok thz cZMent be^g^Uu to fiaue 
good and bad day6p you p/iobabZy need to t/iy 4ome 
nm 6t4jnuZuL6 a /L2A.n£o/iaejL oh. to^aJLy u^^^^ou 
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BE CONSISTENT ^ This is especially important in the 



beginning phases of a program and is eKtremely dif^ 
ficult with a large and/or rotating staff* The. 
6amM. bdiav^o/i hcu& to fee ^e^n^o^Ged tn a££ satttng^ 
.^oK ^tgnt^taant bekavtoK ahmgz to oaeuA, This 
means all staff have to be aware of written pro-^ 
grams and all procedures have to be written* 
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BE CONSISTENT} 



What are 5 
things 

to remember 
when 

delivering 

reinforcers ? 



In point #2 above on thinning out reinf orDement 5 we are 
actually talking about 4c/iadiL£e6 0^ ^.£^^OAa£m£*tt (set= 
ting up a schedule 5 or plan, on when you will give the 
reinforcement) , 



There are two schedulea or 
patterns of reinforcement that 
are useful to increase rates of 
behavior. They are CONTINUOUS 
(CRB and DIFFERENTIAL REINFORCEMENT 
OF HIGH RATES OF BEHAVIOR (DRH) , 



4 6 
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What are Z 
schedules for 

programming' 

reinf(M-cement 
to increase 
existing 
behaviors ? 
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Continuous reinforcement is easy. It means Q^JQJiy thfiQ. 
a aoHAZQ^ 4£4pon4e oaauJUt ^ ^ XQjjfif^om2.d * This type 
of scheduling requires the constant attention of a 
teacher . 




An example oi (Lont^UiOuM K^nioKQ.me.\M 
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CRF 
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DRH may be somewhat easier to use becaase it does not 
require the total attention of a teacher. It means 

pzHModL 0^ mi ad^qaaZo. nimbqji KOMpomu hav^ b^m made 
For examples if Joe assembles 10 widgets i^^n hour, ^e 
may earn a reinforcer* 





DRH is a good choice if there is a peJmajmit pH.odu(^ 
that can be counted and if the aZZ^nX: d OU ZtiQ. b^aV-ioH.f 
bu^ not f^a^t enough . 



Li4£ VRH wlim tiiQAe. a peJman&nt 
pHjodacZ thc^ cLon be counted. * * 




on. the. aZie.iit dou tho. bdiav^oA, 
fatLt not £cL&t mough! 
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When is 
DRH 
appropriate ? 
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Once the bahavior has baen increased^ thare are other 
kinds of schedules to help miLbitaln it. This topic is 
covared in a separate module* 




Is n^ative 

reinforcement 
punishnient ? 
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Does n^ative 
reinforcement 

or decrease 
behavior ? 



8 
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Hare Is a breakdown of the words that may help differ— 
entiata between these two terms i 

Positive means PLUS, In pD44^t4U£ ^e^i^o^cemani 4ome- 
tii^MQ ^ addzd OK Q^vzn to tliz olMziVt (i*e. , praise or 
food)* Reinforcement means tho. bQhavA.OK ^tcAea^e^, In 
order to increase a behavior, a REINFORCING STIMULUS or 
something good has to be given. 
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Define 



positive 
reintforcef 



What kind 

of a stimulus 

has to 
be presented 
to increase 

a behav^ior ? 



©3 



In negativa re^inforceinent , the word reinforcement still 
means the beha—u^lor will increase, but negative means 
me^idMg am t^akzn (may to cause the increase. There- 
fore, the refflo^^^al of an AVERS IVE STIMULUS or something 
bad can functi^^n as a reinforcer* 




THE BEHAVIOR INCREASES 
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Define 
negative 

reinforcer 
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What Icind 
of a stitttiulus 
has toi be 
rannowed 

to function as 

a reinfcxrccr ? 
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This is not a kind of reinforcement that usually is pro- 
grammed. It is important p however ^ when trying to de-- 
termine what is maintaining a present inappropriate 
behavior * 

For eKample, 




T/i£ auo^aiice o£ mnk may ^ujictlon a6 a 



2 



SaylnQf "J^m biuy^" may fee KeAM^oAam^kit 
by thp^ avo^dma^ o£ 4Dme av2JU4.yz tMk, 




E^aapAjfg iKom a meeting w;^i youJi 4ape/L- 
OH. may ^uncCLon oA a KeAn^OAaoJi ^OK 



A E^aapAiiQ ^Hom the. p^e^ewca o£ oji obnoxAoLL^ 
^^La may mcuuitoAM youLK b^havAoK o£ ^iAoZa- 

- m tAjkig hAm i\jhm 4Z not 6pQ.^L£taaZty ma- 
U6my aaaoJtdtng to tliz mAttm pKogKcm^l 

These are all examples of behavior being maintained by 
negative reinforcement. Be on the look-out for this 
phenomenon in your facility* 
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Now yoa 3i*c 
ready to start 



Reinforcement 
feels good... 

to you and 
vour client... 

9kf 




So hsve fun I 



Cpopar^ John 0* Measurement and analysis of behavioral 
techniques ^ Columbus ^ Ohio; Charies Menillj 1974, 

Melsworths John T*, Smithy Robert M. Modifying retarded 
behavior , Houghton^ Mifflin^ Boston, 1973, 

Stumphauzer, Jerome S» Behavior modification principles » 
Behavlordellaj Kalamazoo , Michigan, 1977 7 

Whaleyj Donald and Mallots Richard, Elementary 

princip l es of behavior , Prentice-Hall in Engelwood 
Cliffs rz^ew Jersey/ "1971, 

Tape-Slide Show: 

Behavior Modification Skills, Unit 2— Increaslns Behavior 
Research Training . Slides Research Media Inc, / 
4 Midland Ave, ^ Hicksvillej New York 11801 
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INCREASING EXISTING BEHAVIOR 
RA-6 



Self-^Test #1 

1, List three examples of environmental conditions 
which might make It difficult for cllants to do 
the desired behavior. 



2, List solutions to those examples you provided In 
#1 above. 



INCREASING EXISTING BEHAVIOR 
RA-6 



Self-Test #2 



1. List three ways to datennine what Is reinforcing 
to a client. 



2. How can you tell if a stimulus really Is a rein- 
forcer for a client? 



3, Give an example of each of three different kinds 
of relnforcers. 



4, What general considerations should be made In 
choosing reinforcers? 



5. What are the rules for delivering reinforcers? 



6. What does negative reinforcement do to the be- 
havior that Is reinforced? 
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INCREASINB EXISTING BEHAVIOR 
RA-6 



Self-Test #2 (Con't,) 

7, How can the environment be changed to make the 
target (underlined) behavior more Hkely to 
happen? 

a) Alan Is very slow at packing the materials in 
the first aid kits. He has to pack Items from 
three different tables and off the floor, 

b) Todd Is constantly looking out the window at 
work. He gets up every time a car goes by or 
he hears a noise. He's supposed to be packing 
boxes . 

c) Norman sometimes wears socks with his shoes 
but often doesn'tl You have never told him 
you consider this appropriate for work but 
you do praise him when he wears socks* 

d) Terry is just starting to disassemble meters . 
You have scheduled this session for 3:30 p.m. 
and he Is having a lot of trouble. 
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INCREASING EXISTING BEHAVIOR 
RA-6 

Self-Test #2 (Con'tO 

8, Choose the best answer after each situation. 

A. DRH C. Not a reinforcement procedure 

B. CRF D. Not enough Information to Identify 

procedure 

a) Doug Is going to work at a restaurant and you 
want him to wash dishes faster. You have 
started giving him 50^ If he has 20 glasses 
washed correctly In 30 minutes. 

b) Aaron earns five minutss 1n the rec room for 
every handle he puts on a broom. The data are^ 

T-29 W=-34 Th— 39 F^^SO 

c) Every day Gary comes to work on time he gets to 
take the supervisor the lunch count. He was on 
time Monday but was late every other day last 
week. 

d) June calls people names a lot. You have been 
explaining to her why she shouldn't do this. 
You think she Is doing 1t less and so does her 
favorite victim. 

e) Justin is working on time telling. You think 
he knows how, so every time he gets one wrong 
you explain what he did wrong in great detail. 
You praise right answers, Datai right 

2 wrong T— 7 right 3 wrong W-=5 right 
5 wrong Th — 4 right 6 wrong 
F-=l right 9 wrong 
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